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Overview
The theme for this unit is the environment. 

Target vocabulary
The environment 

Target grammar
Conditionals

Exam skills
Reading: Environmentally friendly holidays, anyone? 
multiple-choice questions
Writing: a report
Use your English: Vocabulary – verb phrases with be, 
Grammar – have/get something done
Listening: multiple-choice questions
Speaking: discussing options

8

Reading (SB pages 84 and 85)

Get ideas
1 Ask students to look at the pictures and describe 
the animals in the photos. Then ask them to consider 
the question about their own country. Are there any 
protected areas or protected animals that they know 
of? Why are these areas special? What are the main 
threats to the animals? 

Time to read
2 Students are going to read about four conservation 
projects around the world. Each of these projects 
accepts tourists to work as volunteers. Students have 
seen multiple-matching questions before. Can they 
remember the advice they were given in the Skillzone 
last time (Unit 6)? Before they read, draw students’ 
attention to the Skillzone box.

Skillzone
When headings are given, it is always necessary to 
take advantage of them. Ask students to have a quick 
look at the subheadings and make sure they 
understand the meaning of each. Students may be 
able to predict which heading they will fi nd the 
answer under. Encourage this wherever possible, but 
make sure they remain open to the possibility that 
they have guessed wrongly. 

Make sure students read all the questions, 
underlining the key words, before they invest time in 
looking for the answers. They might fi nd an answer 
accidently, while they are hunting for a different 
question.

It’s your
environment

Answers
 1 A – ‘the eggs may be accidently crushed by tourists and 

the turtle young may be confused by bright lights as they 

try to reach the sea.’

 2 D – ‘Extra activities include dogsledding and a night trip 

to see the Northern Lights.’

 3 A – ‘to observe elephant seals, dolphins, penguins and 

whales. We also visit a penguin reserve…’

 4 B – 1: ‘Volunteer holidaymakers help the survival…’ 

3: ‘Anyone can become a volunteer if he/she agrees to 

assist the mahouts…’

 5 B – 4: ‘Aug–Dec’ 5: ‘1 Oct–19 Nov’

 6 D – ‘Extras: gorilla permit’

 7 C – 1: ‘If you want to try other activities during your stay, 

we also offer Greek cookery classes.’ 5: ‘Extra activities 

include dogsledding and…’

 8 C – ‘If these animals hadn’t been rescued, they would 

still be living on the streets of Bangkok.’

 9 D – 1: ‘These turtles can survive for six hours under 

water without coming up for air.’ 5: ‘These awesome 

bears don’t need water! They get all the liquid they need 

from their food.’

10 A – ‘Accommodation is in self-catering flats alongside 

Greek families.’ 

3 Students look for synonyms in the text. Several of 
the words in the questions have more than one 
possible meaning, you might like to point this out. 
Allow about eight minutes for this. If some students 
fi nish early, ask them to design a natural environment 
quiz. You can either use it at the end of the lesson, or 
collect any questions in and save them for revision at 
a later date. 

Answers
1 Approximately 2 crushed 3 donate 4 assist 5 rescued 

6 permit 7 gather 8 solitary

Summarise
Ask students to take it in turns to summarise one of the 

animals. You might like to write some prompts on the 

board to give their conversation a little more structure: 

The animal I’m going to describe is the…

This animal is under threat because: 

This holiday involves: 

It sounds good because: 

One thing you should know about the holiday is that: 
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Time to talk
4 Students may have been strongly inspired to go on 
one of these courses. There will be some students in 
the class who still feel very strongly about animals 
and animal protection, and you might like to feed in 
some more vocabulary and ideas on this topic if it 
appears that they are very keen.

Idea
Why not ask students to design an eco-friendly holiday in 

their country. What kind of activity can visitors do there? 

How does this vacation help the natural environment? Can 

they make up comments from a satisfied holidaymaker?

Students can watch a clip from Eco holidays 
at this point, or at the end of the unit (see SB 
page 93).

Homework 
Workbook pages 46 and 47

Vocabulary (SB page 86)

The environment 
This section teaches vocabulary related to the 
environment.

1 Students complete the sentences with words from 
the text. Most of the words were part of the answers 
to questions, so they should be able to do this 
relatively quickly. There are some diffi cult words to 
spell in this list, and you might like to revise them 
with a spelling test a day or two later. 

Answers
1 volunteer 2 donate 3 protect 4 pollution 

5 maintenance 6 reduce 7 conservation 8 survival 

9 accommodation

2 Students match the words from the text with the 
defi nitions. You might like to ask them to identify 
some of the environmental problems associated with 
these regions.

Answers
1 d 2 c 3 e 4 b 5 f 6 a

3 Students complete the gaps with a word, or a 
member of the same word family, from the fi rst two 
exercises. Allow about four to six minutes for this. If 
any students fi nish early ask them to make their own 
sentences with some of the remaining words.

Answers
1 rural 2 accommodation 3 pollution 4 wilderness 

5 survival 6 reduce 7 volunteer 8 bay 

Wordzone
Draw students’ attention to the Wordzone box. They 
should be very familiar with compound nouns by now. 
Wildlife centre is a three-word compound noun. 

4 Ask students to look at the sentences and choose 
the best word to complete the sentence. There are a 
lot of similar, confusing words in this list. Students 
will need to use the best word to complete the 
compound noun. Allow eight minutes for this. You 
might like to allow students to check their guesses 
themselves in a dictionary, to encourage learner 
independence. Why not ask students if they agree 
with statements 2 and 5. Why? What are those things 
they need to consider from statement 7? 

Answers
1 endangered  2 natural  3 global  4 greenhouse 

5 Human 6 conservation 7 friendly  8 parks 9 Feeding 

10 Self-catering 

Memorise 
This could be done in pairs, or as a board race. Line the 

students up in two teams quite near the back of the 

classroom away from the board, with a clear runway in 

the middle of the room. You say one of the words, and the 

student at the front of each line has to run to the board 

and write the partner word. The first one to finish writing 

the correct word wins a point for his or her team, and they 

both go to the back of the line. 

Idea
International negotiation over responsibility for the 

environment is now as common as discussion over trade. 

Why not get your class to research their country’s position 

on this issue? The information is almost certainly available 

on the internet in English and sometimes it is good to 

challenge students to actually use English as a means to 

learning something else. The Kyoto Protocol is a good key 

word to type in. Online encyclopaedias, like Wikipedia, 

often give simple information. Good countries to compare 

and contrast with might be: 

Any of the EU countries– which generally were in favour of 

the Protocol as they already had most of the measures in 

place before the agreement. 
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China – which was excluded from the agreement as it was 

not fully developed economically at the time of signing, but 

was a major producer of pollution. 

The USA – which refused to sign unless China agreed to 

sign. 

Can they report back to class, in English? 

Grammar (SB page 87)

Conditionals
Students have already seen all the conditionals, but 
they will almost certainly still need revision.

Books closed warm-up 
Ask students to write a short (1–5 questions) quiz to test the 

others in the class on how environmentally responsible they 

are. If you write one on the board, they will almost certainly 

follow the style even if you don’t tell them to: 

If you see litter in the street, do you…

A pick it up and put it in the nearest bin?

B leave it, the street cleaner will get it later?

C move away quickly, it was you who dropped it?

Hopefully, by the end of it you should have some nice 

examples of the conditionals, which you can then compare 

with the rules in the Grammarzone box.

Grammarzone
Draw students’ attention to the Grammarzone box. 
Ask them to read through the rules. They should find 
all of this quite straightforward. Refer them to the 
Grammar File on page 170 if they need any more 
help. 

1 Students choose the best tense to complete the 
sentences. 

Answers
1 go (1st) 2 saw (2nd) 3 can ride (0) 4 will (1st) 5 hadn’t 

frozen (3rd) 6 don’t feel (0)

2 Students write the words in the correct tense. They 
will find this considerably more challenging. Allow 
about six to eight minutes, to give you time to give 
extra help to students who are struggling. Sometimes 
even very good students find this hard. If any finish 
early, ask them to continue the sentence: If I could 
have gone on one of the Eco holidays…

Answers
1 find 2 would you visit 3 give 4 have 5 would not be  
6 had arrived

3 Ask students if they have seen the film Happy 
Feet? What did they think of it? Ask them to look at 
the text about Angela Davis’ experience. How did this 
film change her life? Then ask them to complete the 
gaps. Again, some students will find this easy, while 
others will struggle. Allow plenty of time for those 
who are struggling. If any students finish early, ask 
them to continue the sentence below. How many 
consequences can they think of?

If a real alternative to the petrol car was invented,…

Answers
1 have 2 do 3 If 4 couldn’t 5 When  6 didn’t 7 Unless  
8 wouldn’t

Time to talk
4 Ask students to discuss the question for a set time 
limit. Say one to two minutes.

Idea
The job interview. Divide the class into two groups. One 

group represents a travel company. They are looking for 

people to work as tour guides for one of the eco holidays 

from page 85. The other group are going to apply for the job. 

Give them five minutes to prepare. The representatives will 

need to think of some of the conditions of employment they 

will be offering, and some questions to ask the customer. 

Get the representatives to focus less on ‘What is your 

name?’ type questions, and more on, ‘What would you do 

if one of our customers fell into the icy water while we 

were watching the polar bears?’ type questions. It might 

be better to allow them to prepare in pairs. Meanwhile, 

the job applicants prepare their mini CV (with a bit of 

creativity allowed) and prepare some questions to ask at the 

interview. Then give them five minutes for one interview. 

After five minutes, move them round so that they are being 

interviewed by another ‘company’. Give them one final 

opportunity. When they have finished, you can ask the 

interviewers who they would like to offer the job to, and the 

job applicants who they would rather work for. 

Homework 
Workbook page 49 Exercises 1 and 2
Grammar and Vocabulary book pages 46 and 47

Homework 
Workbook page 48 Exercises 1, 2, 3 and 4
Grammar and Vocabulary book page 49
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Listening (SB page 88)

This unit continues the theme of rural and urban 
environments. 

Get ideas
1 Ask students to describe the environment around 
their school. Are there any open spaces nearby? Is it 
generally a clean and healthy environment? 

2 Ask students to describe the photos, then say 
where they would place these features on the one to 
five scale. Ask them to give reasons for their ideas. 
How do these environments make them feel? How 
clean and healthy is this environment?

Photos
The top photo shows a queue of traffic. The photo illustrates 

the problems of polluted air from exhaust pipes, noise 

pollution, too many tarmac roads and no open spaces. 

The second photo shows the shopping mall part of an 

underground train station. It illustrates the issue of public 

transport (reliability, safety, convenience, etc.) and possibly 

also the issue of overcrowding in cities). The third photo 

shows a high rise block of flats. This illustrates the problem 

of overcrowding, lack of green spaces and gardens, possibly 

parking and most problems related to busy cities. The final 

photo shows a public park. It is the issue of providing green 

open spaces in urban areas. 

3 Students predict as much as possible from a first 
reading of the questions. 

Answers
1 1 – A radio programme, 2 – A man giving advice, 3 – A 

teacher in a classroom, 4 – A volunteer talking about 

her job, 5 – A girl talking on a TV programme, 6 – A boy 

talking about transport improvements.

2 1 – the job of the interviewee, 2 – their location, 3 – the 

girl’s opinion on transport, 4 – how the woman felt, 5 – the 

girl’s reason for preferring the countryside, 6 – the main 

reason he is pleased.

Skillzone
Students should not need to worry too much about 
the sounds that disappear. They are unlikely to be 
important words. If they contained any important 
information, they would be said with stress, i.e. 
slowly and clearly. 

Time to listen (Track 2.4)
Don’t let students shout out the meaning of any of 
these words. Students don’t actually need to worry 
about not understanding them to be able to answer 
the questions. It is important that students 
understand that this is often the way exams are 

designed. Words that students are unlikely to know 
and recognise are put into a recording or a reading 
text. There will either be enough information around 
the word to have a pretty good guess, or the word 
will not be essential to answering the question. No 
matter how hard they study, they are unlikely to know 
every word in the exam – it’s specifically designed to 
avoid that possibility. 

4 Give the students three minutes to read through 
the questions quickly, then allow them a minute to 
discuss the context of the dialogue with their partner.

There is a natural tendency among English teachers 
to isolate words and say them clearly for students. 
While it is important that students are aware of the 
ideal pronunciation of a word, you can help train your 
students to be better listeners by embedding a new 
word in sentence and saying it at a natural (i.e. pretty 
quick) pace when you present new words.

Cultural note
Schools in the UK promote environmental awareness and 

responsibility quite heavily in the primary years. There is a 

danger when they get to their teens that they have heard 

too much. It is also the age when they start to want things 

(like holidays abroad, a car, etc.) which are quite bad for 

the environment.

Speaking (SB page 89)

This speaking activity, and the writing that follows 
later in the unit, invites students to consider their 
school’s responsibility for the environment. It might 
be a good idea to talk through the ideas here with the 
principal of the school. Is there anything more that 
the school could do within its budget to improve its 
record? Is there any money in the budget for perhaps 
some flowers for outside or a new compost bin? 
Nothing motivates teens more than being listened to, 
and if this discussion could be about real options, 
instead of imaginary ones, they will participate more.

Get ideas
1 Students discuss the questions. Hopefully there is 
still some optimism, as they are about to discuss 
their own role in promoting a healthy environment.

Answers
1 c 2 b 3 b 4 a 5 c 6 c

2 Students probably already do some of the things in 
the posters. If not, they are things they could easily  
do. They should still remember the language of advice 
from the previous unit to make their own 
suggestions.
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3 This should be a very quick exercise. Allow one to 
two minutes. Tell students not to worry about  
unknown vocabulary at the moment. Do they think  
this is good advice? Can this type of thing really 
improve the environment in general? How? 

Answers
1 e 2 c 3 b 4 d (it also has the meaning of not suffering 

any more) 5 a 6 h (it also has the meaning of connected to 

the electricity) 7 g 8 f

1 Students match the phrases with the meanings.

2 Students discuss the ideas with their partners. This 
form of personalisation of new vocabulary will often 
help to keep the words in their memories. 

3 Ask students to look at the photo. Do they 
recognise this house? Who lives there? Many of them 
should recognise it as a hobbit home from the film 
Lord of the Rings. Do they know where Lord of the 
Rings was filmed? (New Zealand). Ask them to read 
the text and check. Then ask them to complete the 
text with a word from the lists. 

Answers
1 a 2 d 3 a 4 d 5 b 6 b 7 a 8 c 9 a 10 c 11 a 12 d

Idea
These phrases with the verb to be naturally lend themselves 

to a noughts and crosses style review. Ask students to draw 

a nine word grid and fill each square with a word (use be 

on / be off as two squares). Students can put their nought 

or cross in a square provided they can give you a sentence 

using the word correctly. 

Homework 
Workbook page 48 Exercise 5

have/get + something done

Books closed presentation
Come into the classroom with a real/fake Euro Millions 

Lottery Ticket and tell your students that you were last 

Friday’s lucky winner of 14 million euros. You’ve decided 

that the first thing you’re going to do is to take on some 

staff to help you with your day-to-day jobs around the 

house. Ask the students to suggest what jobs it would be 

good to hand over to someone else to do. When they have a 

list, start feeding them in the target language. They should 

have already been introduced to it before, and might even 

start offering some sentences in this construction. 

Grammarzone
Ask students to look at the Grammarzone box. They 
will have already been introduced to some of the 
rules for this construction. These rules revise and 
expand on the language. You might like to contrast 
the following sentences: 

Answers
1 – d  2 – a 3 – b 4 – c 5 – f 6 – e

4 Students decide if their school does these things. 
To make it more fun, you could have half the class 
standing outside, the other half standing clip board 
style waiting in the classroom, and then bring the 
passers by in and get them to roleplay a street 
survey. The interviewer must start the conversation 
with something along the lines of: ‘Excuse me Sir/
Madam. Do you have time for a quick survey on the 
environment?’ 

Time to speak
5 Problem-solution discussions are very easy to 
structure well. Students need to: 

–  identify the problem (the school uses energy that 
burns fossil fuels)

–  state the solution (we should get solar-powered 
heating)

–  explain the advantages of this (it would reduce our 
carbon footprint and save the school money)

–  suggest some possible disadvantages of the 
solution (it would cost a lot of money at the 
beginning to change the energy source over)

This can produce some really mature, structured 
dialogue. They must remember to try to keep it as a 
discussion, not a talk, so draw students’ attention to 
the Useful phrases box as well. They must remember 
to respond to what their partner has said. 

6 The final stage of any problem-solution discussion 
is choosing one or two options to recommend. Ask 
students to propose their final solutions, with 
justification for their choice. 

What about their own school? What would work well 
in their own school? It would be even better if it is 
within your power to follow up on their suggestions 
by, for example, introducing paper recycling bins 
alongside the normal bins, or perhaps a compost bin.

Use your English (SB pages 90 and 91)

Verb phrases with be
Wordzone
Some of these are phrasal verbs, some are just 
expressions. Students need to learn the meaning of 
these words. 



78

It’s your environment 8

Photos
The first photo shows a log cabin out in the wilderness. 

The second photo shows an unusual eco house, with grass 

planted up the walls and on the roof to act as insulation, a 

little like the hobbit holes from the previous exercise. The 

photo on the left shows a view of the cliff on Santorini, with 

traditional Greek architecture. The photo on the right shows 

a modern high-rise block of flats in an urban environment, 

but overlooking a canal. 

Students put the words into the correct order. Try to 
make sure they don’t simply write the numbers over 
the words, but that they write the whole sentence 
out. If they get the answers wrong, it becomes 
illegible and impossible to revise from, and the 
construction will stay in their memory much more 
effectively if they write it, rather than read it (up to 
seven times more effectively according to some 
studies). Allow about seven minutes for this. If 
students finish early, can they match the sentences to 
the building in the photos? What other jobs do they 
think people need to have done to look after this type 
of home?

Answers
1 They’ve had the log cabin repaired. 

2 People often get canopies installed on their balconies. 

3 We’d like to get the lift mended.

4 I had my bedroom walls painted white.

5 They’ve had some grass planted on the roof. 

6 Our neighbours have their grass cut every few weeks. 

7 We don’t often have the windows cleaned. 

2 This time students have to complete the verbs in 
the right tenses. In some cases, a wide range of 
tenses is possible as there is no time clause, 
although the present simple tense is highly unlikely. 
You might need to remind them that they need to 
change the tense of the verb have or get, not the 
main verb. Allow seven minutes for this activity. If 

Answers
1 have…planted 2 had…recycled 3 are going to have / 

will have / are having…changed 4 is going to have / has 

had, etc…removed. 5 going to have…maintained  
6 having…made 7 had…taken

3 Students should be familiar with sentence 
transformations by now. Remind them to look out for 
things like articles, as well as the main structures. 
Allow eight to ten minutes for this activity. If any of 
them finish early, what building work would they like 
to have done at their school?

Answers
1 are getting a new 2 has had a new wind turbine 3 has 

had the 4 get the leaking tap repaired 5 Unless you put 

your litter 6 If it was bad 7 made for us by 8 wouldn’t  

have chosen this paint

Time to talk
4 and 5 It is natural in the first phases of an 
interview to ask students about their own 
environment, where they live, etc. It is considerably 
more interesting if they can add detail, so set a 
minimum time limit, say two minutes, to discuss this 
to see how much they can say. 

Homework 
Workbook page 49 Exercises 3 and 4
Grammar and Vocabulary book page 48

Writing (SB pages 92 and 93)

Get ideas
1 Ask students to describe what changes they would 
make to this block of flats. Obvious points might be 
the complete lack of plants and trees. It‘s all a bit 
colourless. 

Cultural note
Blocks of flats like these in the UK, called housing estates, 

have generally been connected with considerable social 

problems. Other countries may have a much more positive 

approach to this type of housing.

I’ve had the grass cut.– Someone else did it. 
I’ve cut the grass. – I did it.

You might also like to point out the order of objects in 
the emphatic form: 
I had this ring especially made for me by a top 
London designer.

This comes briefly into one of the questions in 
Exercise 3. 

Refer students to the Grammar File on page 170 if 
they have any further questions. 

1 Ask students to look at the photos of the different 
types of dwelling. Which would they rather live in? 
Can they name the types of housing in the pictures?

students finish early, ask them to make a few 
sentences that are true for them. 

2 Students look at Ali’s checklist. Ask students to go 
through each point describing the advantages and 
disadvantages of each suggestion. The suggestions 
may help the social environment, as well as the 
physical environment. For example, if there were 
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more benches, people would be more likely to sit and 
perhaps meet their neighbours, and it would help to 
build a stronger community.

Find the right words
3 It is absolutely essential that students get the 
register correct if they are planning to choose a report 
option in a written paper. Ask students to look at Ali’s 
report, preferably with the notes on the right-hand 
side covered up to begin with. Can they see anything 
wrong with the underlined sections? Then allow them 
to look at the notes. Are they able to improve on Ali’s 
original? Allow about six to eight minutes for this. If 
any students finish early, ask them to write their 
suggestions on the board to look at together. Accept 
any correct suggestions.

Possible answers
Introduction

I am writing this report to inform you about the conclusions 

that were reached at the recent meeting of the younger 

residents in the block. We are optimistic that these changes 

will have a positive effect on the building. We hope that 

some of these suggestions will be of use to you. 

Recommendations

1 Firstly, we would like to have a litter bin placed in the hall. 

2 and 3 …to improve the garden. In addition, we 

recommend getting some wooden seats made for this area 

to give residents the opportunity to appreciate the garden 

more.

4 If all the light bulbs were replaced with energy-saving 

bulbs, it would be better for the environment. 

5 There is a lot of interest among the younger residents in 

skateboarding. It would be really appreciated if we could 

have a concrete area installed where we could practise 

this sport. 

6 In addition to this, we would love to have a bike shelter 

built, as long as there is enough room for all our bikes. 

We would need sufficient space for approximately fifteen 

bikes. This would help to promote cycling and help to 

reduce the amount of traffic on the roads. 

Conclusions 

Plan ahead
4 Students should have their favourite patch of green 
around their home that they would like to keep 
preserved. Ask them to identify which place should 
be conserved and why. Set them a minimum time 
limit of one minute per student for this. 

5 and 6 Students consider the laws for the 
conservation area. They might like to consider as well 
how they would enforce the rules (e.g. CCTV) and 
what the punishment will be for breaking the rules.  
If students find it hard to think of any other action to 

take, ask them to think about the possible problems 
and how they can avoid them. Ask them to spend 
between four and five minutes on this, making sure 
that they react and respond to their partner’s 
suggestion. 

Possible answers
–  educational visits can be arranged to allow schools to 

study the area

–  people will not be allowed to remove the plants, flowers 

or seeds from the area

– composting will be set up

– lighting will be powered by renewable energy forms

–  footpaths could be established to encourage people to 

appreciate the area

7 Students need to anticipate the kind of information 
that is appropriate. Often they have to write in exams 
with the maturity of a much older person and will 
need help to achieve this. Ask students to discuss the 
ideas in pairs or in threes, then feedback to the group 
after about three minutes. 

Answers
1 – No, they would expect you to have eliminated the 

weaker ideas and only included about three strong points. 

2 – Yes

3 – Yes

4 – Not really, conservation is about looking after, rather 

than improving.

5 – Possibly briefly. This will be an important factor in 

reaching the decision, but it is not really your job to 

estimate costs. 

6 – No – it detracts from the main task. 

8 It is essential that students organise their 
paragraphs well in a report. They will benefit from 
using headings, too.

Answers
1 Recommend an area of the town and explain your choice. 

2 Make your main suggestion and give reasons. 

3 Make a couple of extra suggestions. 

4 End with a recommendation of how the local environment 

will benefit.

Time to write a report
9 Draw students’ attention to the checklist. If 
students are still unsure, refer them back to the 
model answer in Exercise 3. Students may not have 
much experience of report writing in their own 
language and it is probably best to allow students to 
refer to this while they are writing. 
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Homework 
Workbook pages 51, 52 and 53
Grammar and Vocabulary book pages 52 and 53

10 If students haven’t done so already, they 
can watch a vido clip from Eco holidays, and do 
the activities on SB page 159.

Time to revise 4 (SB pages 94 and 95)

You can either do this in class, or as a timed test. If 
you decide to do it under test conditions, allow 
approximately forty-fi ve minutes to complete the 
exercise. 

Vocabulary

Answers to 1
1 reassurance 2 overwhelmed 3 wind you up 4 vulnerable 

5 handle 6 well-being

Answers to 2
1 – d 2 – g 3 – a 4 – e 5 – f 6 – c 7 – b

Answers to 3
1 snobbishness 2 enjoyment 3 rudeness 4 angry 

5 improvement 6 advise 7 controlling 8 resentment 

9 unfriendliness 10 supportive 

Answers to 4
1 habitat 2 species 3 warming 4 greenhouse 5 Human 

6 project 7 wilderness 8 accommodation

Answers to 5
1 donate 2 volunteers 3 maintenance 4 accommodation 

5 pollution 6 reduce

Answers to 6
1 have…been up to 2 fallen out with 3 believe in 

4 run into 5 be in 6 is against

Grammar

Answers to 7
1 made him say 2 rather you didn’t get 3 don’t throw litter 

4 suggested that she 5 let her go 6 didn’t make him 

7 prefer to read 8 let him join

Answers to 8
1 help 2 didn’t throw 3 wouldn’t have to 4 will never get 

5 hadn’t told 6 wouldn’t have stayed 7 forget 8 will 

you tell

Answers to 9
1 b 2 a 3 d 4 c 5 a 6 b 7 d 8 c 

Skillzone
Students will be heavily penalised if they mix 
registers in an exam. This is a very simple guide to 
using formal register. Make sure that students refer 
to it before they start to write, and perhaps again 
after as a checklist. 

Time to watch Eco holidays


