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The Common European Framework is a common 
reference for describing language learning, teaching, 
and assessment. In order to facilitate both teaching and 
learning, we need a way to specify what learners are able 
to do at certain levels. As teachers, we also need to know 
how these levels can guide our teaching and the way we 
select course books and resources. In short, we need a 
common language by which we can describe language 
learning, teaching, and assessment.

In most countries, there is general agreement that 
language learning can be organized into three levels: 
basic/beginner, intermediate, and advanced. Refl ecting 
this, the Council of Europe developed the Common 
European Framework of References for Languages to 
establish international standards for learning, teaching, 
and assessment for all modern European languages.

Understanding and using the Global Scale
The Common European Framework describes what a 
learner can do at six specifi c levels: A1, A2, B1, B2, C1, 
and C2.

• Basic user (A1 and A2)
• Independent user (B1 and B2)
• Profi cient user (C1 and C2)

These levels match general concepts of basic, 
intermediate, and advanced; they are often referred to as 
the Global Scale. For each level, the full CEF document 
complements this by describing in depth:

• Competencies necessary for effective communication.
• Skills and knowledge related to language learning and 

competencies.
• Situations (people, place, time, organization, etc.) and 

contexts (study, work, social, tourism, etc.) in which 
communication takes place.

The Global Scale helps teachers, academic coordinators, 
and course book writers to decide on curriculum and 
syllabus content and to choose appropriate course 
books, etc.

“Can do” statements
The Global Scale is based on a set of statements that 
describe what a learner can do. The “can do” statements 
are always positive: they describe what a learner is able 
to do, not what a learner cannot do or does wrong. This 
helps all learners, even those at the lowest levels see that 
learning has value and that they can attain language goals.

How teachers can help their students learn
At the center of the learning process and the framework 
itself is the learner. It is mportant that learners understand 
what the framework means to them so that they can use 
self-assessment and learner autonomy to become more 
effective learners inside and outside the classroom.

A. Encouraging refl ection
Learners, especially children, often have little knowledge 
about the learning process. If they don’t understand in 
concrete terms what learning a language involves, they 
will have trouble deciding on their goals and evaluating 
their current levels. The following guidance may help to 
encourage self-refl ection and facilitate learner training:

TIP 1 Ask learners concrete questions (and give 
examples of possible answers) to help them understand 
the benefi ts of refl ection. Depending on their level and 
age, for students in monolingual groups you may have to 
introduce the concepts in their mother tongue. Here are 
some examples of questions to begin with:

To help them refl ect on general learning ability:

What do you think are your strengths as a student?
What do you think are your weaknesses as a student?
How do you see yourself as a language learner?
What expectations do you have of the language learner?

To help them refl ect on learning language and aims:

What do you fi nd easy or diffi cult about learning a 
language?
How can you improve your study habits working 
individually or in a group?

Questioning can be done in small groups so that learners 
can share their thoughts with their peers. Remember 
that some students from some cultures may not feel 
comfortable or ready to share their thoughts. You’ll need to 
deal with their hesitation carefully and sensitively. 

TIP 2 Have students keep a record of their refl ections in a 
learner’s diary for future reference.

TIP 3 Introduce the concept and benefi ts of the CEF as 
a road map. Most learners, even children, understand 
the concept of a road map. If you offer them a clear, 
understandable example, they will quickly grasp the 
concept.

Introduction to the Common European Framework (CEF)
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TIP 4 A K.I.S.S. (Keep It Short and Simple) approach is 
best. Introduce elements gradually, particularly the self-
assessment grids and descriptor scales. Explain that the 
self-assessment grids focus on everyday situations and 
tasks. Learners are far more likely to understand the level 
system when it’s presented in these terms instead of as an 
abstract linguistic tool.

Further suggestions
Go ahead and personalize. You may want to explain ways 
to relate the CEF to learners’ own interests and contexts. 
Use cartoons, games, and role play to help young learners 
contextualize and explore the CEF. 

Celebrate success! Reward and motivation are extremely 
important parts of the learning process. Learners need to 
feel an internal motivation to continue succeeding. When 
they have reached different levels in the CEF, celebrate! 
They will feel even more motivated to continue.

We are here to help. Pearson Longman is dedicated to 
continuing teacher development and supporting learning. 

We hope this guide inspires you to explore the CEF in your 
classroom and in other language learning contexts.
Good luck!
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Common Reference Levels – The Global Scale

Profi cient

C2

• Can understand with ease virtually everything heard or read.

• Can summarize information from different spoken and written sources, reconstructing 
arguments and accounts in a coherent presentation.

• Can express him/herself spontaneously, very fl uently and precisely, differentiating inner 
shades of meaning even in more complex situations.

C1

• Can use a wide range of demanding, longer texts and recognize implicit meaning.

• Can express him/herself fl uently and spontaneously without much obvious searching for 
expressions.

• Can use language fl exibly and effectively for social, academic, and professional purposes.

• Can produce clear, well-structured, detailed text on complex subjects, showing controlled 
use of organizational patterns, connectors, and cohesive devices.

Independent

B2

• Can understand the main ideas of complex text on both concrete and abstract topics, 
including technical discussions in his/her fi eld of specialization.

• Can interact with a degree of fl uency and spontaneity that makes regular interaction with 
native speakers quite possible without strain for either party.

• Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a 
topical issue giving the advantages and disadvantages of various options.

B1

• Can understand the main points of clear standard input on familiar matters regularly 
encountered in work, school, leisure, etc.

• Can deal with most situations likely to arise while traveling in an area where the language 
is spoken.

• Can produce simple connected text on topics which are familiar or of personal interest.

• Can describe experiences and events, dreams, hopes, and ambitions and briefl y give 
reasons and explanations for opinions and plans.

Basic

A2

• Can understand sentences and frequently used expressions related to areas of most 
immediate relevance (e.g., very basic personal and family information, shopping, local 
geography, employment.

• Can communicate in simple and routine tasks requiring a simple and direct exchange of 
information on familiar and routine matters.

• Can describe in simple terms aspects of his/her background, immediate environment, 
and matters in areas of immediate need.

A1

• Can understand and use familiar everyday expressions and very basic phrases aimed at 
the satisfaction of needs of a concrete type.

• Can introduce him/herself and others and can ask and answer questions about personal 
details such as where he/she lives, people he/she knows, and things he/she has.

• Can interact in a simple way provided the other person talks slowly and clearly and is 
prepared to help.
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CEF self-assessment

A1 Can-do and Hey There!

Li
st

en
in

g

I can recognize familiar words and 
very basic phrases concerning myself, 
my family, and immediate concrete 
surroundings when people speak 
slowly and clearly.

Listen for questions in a conversation. (Unit 1)
Listen for specifi c information about names, birthdays and ages. (Unit 1)
Listen for specifi c information about three people. (Unit 2)
Listen for general and specifi c information about classrooms. (Unit 3)
Listen for general and specifi c information about birthday traditions. 
(Unit 4)
Listening for specifi c information about a dangerous animal. (Unit 5)
Listen for specifi c information about clothing, food and prices. (Unit 6)
Identify expressions for making a suggestion. (Unit 6)
Listen for specifi c and general information about modes of 
transportation, prices and travel time. (Unit 7)
Listen for information about different houses around the world. (Unit 8)

R
ea

di
ng

I can understand familiar names, 
words, and very simple sentences, for 
example, on notices and posters or in 
catalogs.

A student’s description of her school. (Unit 1)
A description of three families. (Unit 2)
Descriptions of the bedrooms of two teenagers. (Unit 3)
A description of a holiday. (Unit 4)
A description of piranhas. (Unit 5)
Personal opinions about shopping malls. (Unit 6)
A description of a girl’s visit to Australia. (Unit 7)
Take a quiz to fi nd out if you’re a homebody. (Unit 8)

S
pe

ak
in

g

I can interact in a simple way provided 
the other person is prepared to repeat 
or rephrase things at a slower rate of 
speech and help me formulate what 
I’m trying to say.

I can ask and answer simple questions 
in areas of immediate need or on very 
familiar topics.

I can use simple phrases and 
sentences to describe where I live and 
people I know.

Greet people and respond to greetings (Welcome!)
Use common classroom language (Welcome!)
Personal questions and answers. (Unit 1)
Ask about a person. (Unit 2)
Ask and clarify information. (Unit 3)
Talk about birthdays. (Unit 4)
Ask questions to fi nd out about an animal. (Unit 5)
Make a suggestion. (Unit 6)
Decide on a means of transportation. (Unit 7)
Invite someone. (Unit 8)

W
ri

ti
ng

I can write a short, simple postcard, for 
example, sending holiday greetings.

I can fi ll in forms with personal details, 
for example, entering my name, 
nationality, and address on a hotel 
registration form.

Write about yourself. (Unit 1)
Write about a favorite family member. (Unit 2)
Write about a place. (Unit 3)
Describe your favorite special day. (Unit 4)
Describe wild animals. (Unit 5)
Describe a place. (Unit 6)
Write a postcard. (Unit 7)
Describe my bedroom. (Unit 8)
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Common Reference Levels: 
qualitative aspects of spoken language use (A1)

Range Accuracy Fluency Interaction Coherence

Has a very basic 
repertoire of words 
and simple phrases 
related to personal 
details and particular 
concrete situations.

Shows only limited 
control of a few 
simple grammatical 
structures and 
sentence patterns 
in a memorized 
repertoire.

Can manage very 
short, isolated, 
mainly pre-packaged 
utterances, with 
much pausing 
to search for 
expressions, to 
articulate less familiar 
words, and to repair 
communication.

Can ask and answer 
questions about 
personal details. 
Can interact in a 
simple way but 
communication is 
totally dependent on 
repetition, rephrasing, 
and repair.

Can link words or 
groups of words with 
very basic linear 
connection like “and” 
or “then”.
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