
1 Listening

CAMPUS CO N V E R S ATION 

PRE-LISTENING VOCABULARY

Read the sentences. Guess the meaning of the boldfaced words and phrases. Then
match each word or phrase with a definition or synonym from the list below. Work with
a partner and compare your answers.

1. They are not answering the doorbell, so I assume that they are not
home.

2. I’ll do some research on the problem and let you know if I come up
with a solution.

3. Our volunteers need to make the commitment to work for two hours
a week.

4. Admission to some universities is a competitive process. Many
students may apply, but only a few are invited to attend the school.

5. I have a heavy load this semester.  I’m taking six classes, so I have a lot
of work to do.

6. In my history class, we do the reading for homework, and then the
professor goes over the important points in his lecture.

7. Math classes have always been easy for my sister.  I think she’s just
mathematically inclined.

8. There are many different opportunities available to volunteer in the
community. For example, you can help in a homeless shelter, tutor
children in school, or do office work for a non-profit organization.

9. The students went to an orientation before the first week of school
during which they learned about the class registration process,
housing policies, and other important information.

10. Student volunteers must complete a short training program before
they start work. All students must meet this requirement before they
begin their volunteer job. 

a. a lot of classes f. contest

b. chances g. something you have to do

c. explains h. think of

d. interested in and good at i. think something is true, without proof

e. promise j. training for a new activity

Campus
Conversations and
Academic Lectures
Listening tasks focus on
basic comprehension as
well as speakers’ 
attitude, purpose, and
motivation. 
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Some Ta ke the Time Gl a d l y
1 M a n d a t o ry volunteering made many

members of Maryland’s high school class
of ’97 grumble with indignation. They
didn’t like a new requirement that made
them take part in the school’s community
service program.

2 Future seniors, however, probably won’t
be as resistant now that the program has
been broken in. Some, like John Maloney,
a l ready have completed their re q u i re d
hours of approved community service. The
Bowie High School sophomore earned his
hours in eighth grade by volunteering two
nights a week at the Larkin-Chase Nursing
and Restorative Center in Bowie.

3 He played shuff l e b o a rd, cards, and
other games with the senior citizens. He
also helped plan parties for them and visit-
ed their rooms to keep them company.

4 John, fifteen, is not finished volunteer-
ing. Once a week he videotapes animals at
the Prince George County animal shelter in
Forestville. His footage is shown on the
Bowie public access television channel in
hopes of finding homes for the animals.

5 “Volunteering is better than just sitting
around,” says John, “and I like animals; I
don’t want to see them put to sleep.”

6 He’s not the only volunteer in his family.
His sister, Melissa, an eighth grader, has
completed her hours also volunteering at
Larkin-Chase.

7 “It is a good idea to have kids go out
into the community, but it’s frustrating to
have to write essays about the work,” she
said. “It makes you feel like you’re doing it
for the requirement and not for yourself.”

8 The high school’s service learning office,
run by Beth Ansley, provides information
on organizations seeking volunteers so that
students will have an easier time fulfilling
their hours.

9 “It’s ridiculous that people are opposing
the requirements,” said Amy Rouse, who
this summer has worked at the Ronald
McDonald House and has helped to
rebuild a church in Clinton.

10 “So many people won’t do the service
unless it’s mandatory,” Rouse said, “but
once they start doing it, they’ll really like it
and hopefully it will become a part of their
lives—like it has become a part of mine.”

By Mensah Dean, from the Washington Times

1. What is the article mostly about? 
(A) A volunteer program at Bowie High School
(B) Students who earn extra money after school
(C) The high school class of 1997
(D) Students who volunteer to work with senior citizens

2 Reading 

SOME TAKE THE TIME GLA D LY

Academic Reading
Reading tasks help 
students sharpen 
critical reading skills
such as categorizing,
summarizing, and 
analyzing.  
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Charitable Giving

Reason:

Examples: 

Reason:

Example:

Reason:

Example:

What makes people give money to charity? One reason is altru i s m ,
the unselfish desire to help other people and make the world a better
place. Many donors give to causes that have touched them personally in
some way. For example, religious institutions receive the highest per-
centage of donations in the United States. Colleges and universities often
receive gifts from successful graduates who want to widen educational
o p p o rtunities for other students or support re s e a rch on an issue they feel
is important. Hospitals and medical re s e a rch organizations are often
s u p p o rted by donors who have been affected by a medical pro b l e m ,
either directly or through the experience of family members or friends.

Charitable gifts can also be made for reasons involving personal
interest. Under U.S. tax law, an individual does not have to pay income
tax on money that is donated to charity. For extremely wealthy individ-
uals, this can mean millions of dollars they do not have to pay in taxes
to the government. In addition to tax benefits, donors often receive
favorable publicity for making donations, and they have an opportuni-
ty to influence the world around them. For example, new buildings at
colleges and universities are often named after important donors,
which means that they will be remembered for their generosity for
many years to come.

Charitable Giving

3 Writing
I N T E G RATED TA S K : R E A D, L I S T E N , W R I T E

In this section, you will read a short text and listen to an excerpt on the same
topic. Then you will write about the relationship between the two.

Integrated Task
Students synthesize 
information from two
sources and then
either speak or write a
response. 
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Step 2

Write for 20 minutes. Leave the last 5 minutes to edit your work. 

You may evaluate a partner’s writing. Use the Writing Evaluation Form on
page 173.

4 Speaking

INDEPENDENT TA S K

Speak on the following topic. Follow the steps below to prepare.

Should people donate money and volunteer time to help others? Why or why not?

Step 1

Work with a partner. Write an outline for your speaking task:

Opinion: 

Supporting Reason: 

Details: 

Supporting Reason: 

Details: 

Step 2

Take turns practicing a one-minute oral response to the topic. Use the
information in your outline to help you.  

Step 3

Change partners. Take turns giving a one-minute response to the topic again.  

To evaluate your partner, use the Speaking Evaluation Form on page 174.

Independent Task
Students build skills 
in expressing and 
supporting opinions.
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5 Skill Focus 
R H E TO R I CAL STRU C T U R E

Item 4 (Integrated Writing Task, p. 97) 

Summarize the reasons for charitable giving described in the reading, and 
explain how the story of Gladys Holm illustrates them. Why did Gladys Holm 
make her donation? What reasons were not important to her? Explain with 
details and examples.

Tips

To do well in the TOEFL, it is important to be able to identify the 
rhetorical structure of a text. Rhetorical structure refers to the organization 
of a text and the choices the speaker or writer makes by including a 
particular piece of information. It is also important to understand the 
speaker or writer’s purpose in choosing a particular organization. 

Whole Text Organization

While reading and listening, pay attention to the rhetorical structure of a 
text as a whole, including description, classification (describing types of 
things in a group), comparison and contrast, narrative (telling a story in 
chronological order), persuasive (arguing in favor of or against something).  

Purpose of Specific Statements

In some items, you may need to identify the rhetorical purpose of a 
particular statement. For example, the author or speaker may be trying to 
give an example, introduce a new topic, make a correction, restate an 
important point, or express an opinion.  

Introduce a new topic As for the motivations for Ca rn e g i e’s philant h ro py. . .
We l l , some say it was based on his life ex pe ri e n ce.

Make a correction . . .that’s more than $3 million—I’m sorry, I mean $3 
billion in today’s dollars!  

Restate a point So, in other words, he thought that it was shameful 
for wealthy people to keep all their money for 
themselves, that instead they should use their 
money to help others.

Express an opinion Realistically, I don’t see why he believed that 
people would ever change something as . . . as . . .
central to the language as spelling—most people
completely opposed it!  

Rhetorical Structure in Speaking or Writing tasks

When you are presenting information in speaking or writing, the rhetorical structure should
reflect the type of question you are answering. You must analyze the prompt to choose
which structure is most appropriate.

TOEFL® iBT 
Skill Focus
Each unit explains 
in depth one of ten
essential TOEFL® iBT
skills.
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ETS Practice Section
Developed by ETS,
TOEFL® iBT tasks offer
authentic practice and
further assessment.
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TOEFL iBT Practice Sets
ADVANCED

LISTENING

Listen to the conversations and lectures. Answer the questions based on what is
stated or implied by the speakers.You may take notes while you listen. Use your
notes to help you answer the questions. (Check the Answer Key on page 229.)

CONVERSATION 1 

1. What are the two speakers mainly discussing?
(A) How to use graphs effectively in a class presentation
(B) Where the professor posts class information on the Internet
(C) The way the student requests information from the professor
(D) What the student needs to do to meet a deadline for a paper

2. According to the professor, e-mail communication is useful in certain situations.
What two examples does the professor mention?  Choose TWO  answers.
(A) Obtaining more details on class work with imminent deadlines
(B) Providing the professor with copies of student presentations
(C) Sharing information about research sources for class papers
(D) Asking follow-up questions about a lecture the professor has given

3. What does the professor imply about discussion groups on the Internet?
(A) They are not as effective as discussion groups that meet in person.
(B) They do not always provide accurate information for participants.
(C) They are not adequate substitutes for attending her seminar.
(D) They do not make use of the professor’s lectures on the course material.

4. What does the professor ask the student to do?
(A) Take better notes
(B) Talk more in class
(C) Write longer papers
(D) Send more e-mails
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